INTRODUCTION

Skill of Speaking
The ultimate goal of the speaking skill in English is to enable the learner to communicate his or her thoughts, ideas, and feelings via oral language to meet the needs faced by them. The teacher can suggest some imaginary situations or the students themselves may assume an imaginary situation and engage themselves in conversation. In such free oral practice, the students may be asked to build the content of a dialogue by giving one sentence each (Doff, 1988: 18 ).
There will be some initial reluctance on the part of the students, but such reluctance can be overcome giving them enough confidence and assurance.
Speaking skill can be cultivated with the help of audiovisual aids. When a lecture or a talk in the form of video clip is played on screen to the student-teachers, they can very easily understand what the English speak, how they speak, how they pronounce every word and so on. They can very easily gather plenty of contextual vocabularies at different situations if a movie clip is screened (cohen et.al., 2000) . It helps the student-teachers get accustomed with the native speaker of English. When it becomes a daily practice, speaking skill can be developed abundantly.
When teacher educators infuse their lecture with multimedia, the student-teachers can comprehend any complex content very easily and interestingly. Moreover, this will enable them to enhance communication skills; to acquire mastery over the expression of LSRW skills at the performance level; to make use of creative English; and to acquire good pronunciation and deliver speech accurately and fluently.
Eliciting Speaking
Teachers can elicit vocabulary, sentences and phrases from pictures which are displayed in the screen. Simple pictures having wonderful milieu and illustrating beautiful situations would be ideal for students who have already been familiar with words, phrases, and sentences and they can describe them easily. Though these are done in lower classes, it will be easier for the beginners who try to attain speaking skill. Doff (1988: 21) says that teachers can better give a story known to students which is now given in pictures and the students are asked to narrate it in English.
Dialogue
Dialogue or conversation is essential to elicit speaking.
Teacher can encourage the students prepare for a dialogue under a given situation in screen. Teacher may guide the students but they should fade themselves from the dialogue gradually. "Fading involves the withdrawal of the teacher stimulus and participation in an activity as student interest mounts and the activity no longer needs to be sustained by teacher direction. More and more responsibility is passed on to the students (Bowen et al., 1985: 110) .
Role Play
Role play is perhaps the liveliest form to get the class involved in speaking. Role play brings situations from real life into the classroom. Students imagine and assume different roles. Roles such as friends, doctors, teachers, shopkeepers, police officers, characters from the plays, and popular television programmes have been suggested by Doff (1988: 28) . These activities can be taught to the students through multimedia.
Language Game
Language games such as puzzles, riddles, word building and sentence formation, play a major role in teaching language skills through multimedia. They create interest among the students. Huntoon (1994: 84) asserts that language games not only help the students use a lot of verb forms in their routine life but also assist them to master the structural and semantic conditions in which these verbs should be used.
Minimal Responses
Language learners who lack confidence in their ability to · There will be significant difference between the posttest scores in the speaking skill of the control and the experimental groups.
· There will be significant difference between the pretest scores and the posttest scores in the speaking skill of the control group.
· There will be significant difference between the pretest scores and the posttest scores in the speaking skill of the experimental group.
· There will be significant difference between the gain scores in the speaking skill of the control and the experimental groups.
· There will be significant difference between the delayed posttest scores in the speaking skill of the control and experimental group.
Method
Jalota's Test of Intelligence for College Education Adults The sample groups were matched on the basis of intelligent test scores (Jalota's Intelligent Test) and the pretest scores. After forming the groups randomly, one group was named control and the other as experimental.
The size of the sample for both the control and experimental groups is 35 each.
Tools Used
The investigator used two tools such as S. Jalota 
Development of Multimedia Module
Phase I
The content for speaking skill is selected and built step by step according to the ability of the student teachers. It consists of phonology, minimal pairs, pronunciation, strong and weak forms, dialogue, intonation, stress and rhythm, accent, syllables, description of people, place, events and objects, formal and informal styles of speaking and so on. 
Validation of the Items of RATELS
A Pilot study was conducted for the validation of the tool.
The procedure for item analysis is given below: speaking skill, the null hypothesis is accepted at 5% level of significance. Hence, it is concluded that there is no significant difference in the pretest score of speaking skill between the control and experimental groups.
Comparison of the Control and the Experimental Groups in Language Skills at the Posttest Level
Ho 2: There is no significant difference between the posttest scores of speaking skill of the control and experimental groups.
In the Table 2 , since p value is less than 0.01 in the speaking skill, the null hypothesis is not accepted at 1% level of significance. Hence, it is concluded that there is significant difference between control and experimental groups in the speaking skill at the posttest score. The mean scores
show that the experimental group performed better than the control group in the posttest.
Pretest-Posttest Analysis of the Experimental Group
Ho 3: There is no significant difference between the pretest and posttest scores of the speaking skill of the experimental group.
In the Table 3 , since p value is less than 0.01 in the scores of the speaking skill, the null hypothesis is not accepted at 1% level of significance. Hence, there is a significant difference between the pretest and the posttest scores of the experimental group. The mean scores show that the experimental group performed better in the posttest than the pretest.
Gain Score Analysis
Ho 4: There is no significant difference between the g a i n scores of the speaking skill of the control and the experimental groups.
In the Table 4 , since p value is less than 0.01 in the gain scores of the speaking skill, the null hypothesis not accepted at 1% level of significance. Hence it is concluded that there is significant difference in the individual gain scores between the control and the experimental groups. The mean scores show that the experimental group gained more than the control group in speaking skill.
Delayed posttest (Retention test) Analysis
Ho 5: There is no significant difference between the delayed posttest scores of speaking skill of the control and the experimental groups.
In the Table 5 , since p value is less than 0.01 in the speaking, the null hypothesis not accepted at 1% level of significance. Hence, it is concluded that there is significant difference in the delayed posttest scores of speaking skill between the control and the experimental groups. The mean scores of the speaking skill show that the experimental group performed better than the control group in the delayed posttest.
Analysis of Covariance
Ho 6a: There is no significant difference between the control and experimental groups in their speaking skill in the adjusted posttest.
The p value corresponding to the pretest score of speaking 
